
What drives you? Key Influences 
on Engagement Professionals’ 

Career Pathways 

Engagem
ent Scholarship C

onsortium
 

D
rs. K

ira Pasquesi &
 Lane Perry 

O
ctober 8, 2019 



Review of Agenda 
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M
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D
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Sm
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IV.

N
ow

 w
hat?  



What is your long-term 
career objective? 



C
om

m
unity Engagem

ent 
Professionals (C

E
Ps) 

adm
inistratively support 

engagem
ent betw

een a 
college or university and 
their broader 
com

m
unities.



C
areer D

evelopm
ent &

 
Student A

ff
airs 

B
oundaryless and protean careers (e.g., 

B
riscoe &

 H
all, 2006) 

C
osm

opolitans and locals (e.g., 
G

ouldner, 1957; R
hoades, K

iyam
a, 

M
cC

orm
ick, &

 Q
uiroz, 2008) 

Student aff
airs new

 professionals, 
m

id-level adm
inistrators, &

 career 
trajectories of senior student aff

airs 
offi

cers (B
iddix, 2013) 

Faculty Engagem
ent 

M
otivations for com

m
unity-engaged 

practices (e.g., O
’M

eara, 2008) 

B
enefits of engagem

ent (e.g., H
ou &

 
W

ilder, 2015) 

Lim
iting and liberating structures in 

higher education (e.g., O
’M

eara, 
Sandm

ann, Saltm
arsh, &

 G
iles, 2011)

B
est practices for faculty developm

ent 
(e.g., B

ringle &
 H

atcher, 1995) 



Study Overview  
Purpose of the study w

as to exam
ine long-term

 career objectives 
of C

E
Ps in higher education 

1.
D

escriptive RQ
:  W

hat are the long-term
 career objectives of C

EPs?
2.

Exploratory RQ
:  W

hat factors m
ay be influencing C

E
Ps’ long-term

 career 
objectives? 

Study described the long-term
 career objectives of C

EPs and 
inferred em

ergent career drivers inform
ing professional pathw

ays



Research Methods 
C

onsensual Q
ualitative R

esearch is a deliberative process of consensus building am
ong 

researchers to inductively code data (H
ill, T

hom
pson, &

 W
illiam

s, 1997) 

D
ata set included 314 responses to an open-ended survey question as part of a study 

used to refine the prelim
inary com

petency m
odel (D

ostilio et al., 2017) 

1.
Individual open coding

2.
Patterns during team

 m
eetings 

3.
R

epresentations (em
ergent career drivers)  

O
utside auditor review

ed raw
 data and prelim

inary findings 





Opportunity- and Role-based Driver 
Long-term

 career objectives 
driven by prom

otion w
ithin 

an institution or related 
career trajectory, professional 
m

obility, and/or set of 
responsibilities.

“A
spire to have a senior 

cabinet
position for 

com
m

unity–cam
pus 

relations.”



Values-based Driver 
Long-term

 career objectives 
driven by intrinsic w

orth, 
m

eaning, and im
portance of 

intentional engagem
ent w

ith 
students, faculty, staff

, and 
com

m
unity partners. 

“To m
ake a 

m
eaningful

contribution to 
social change.”



Place-based Driver 
Long-term

 career objectives 
driven by connectedness to a 
specific place, space, 
com

m
unity, or geographic 

location.

“To strengthen the 
com

m
unity/

college connection 
w

ith this city” 



Profession- and Field-based Driver 
Long-term

 career objectives 
driven by purpose in the 
w

ider field of the public 
service m

ission of higher 
education and the em

ergent 
field of the C

E
P.

“To be part of a 
m

ission driven 
organization that is 

advancing the public 
purpose of higher 

education.”



Four Corners Discussion 
Look back at your response to the opening question.  W

hat driver best describes your 
response?  M

ove to the corresponding driver sign / corner of the room
.   

A
s a sm

all group, discuss:

1.
In w

hat w
ays does the driver inform

 how
 you approach or 

think about your w
ork as a C

EP?
2.

H
ow

 m
ight the career driver support your daily 

decision-m
aking or how

 you navigate your role as a C
EP?  



Now what? 
Implications for Practice 



Future Research 
W

hat’s m
issing from

 the m
odel of C

EP career drivers?

W
hat questions, curiosities, or inquiries about C

EP career 
pathw

ays are you left w
ith?

W
hat else w

ould you like the team
 of researchers to know

 about 
your reactions to the study?



Kira Pasquesi
kira.pasquesi@

colorado.edu

Lane Perry
laneperry@

wcu.edu 
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